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Abstract

There is growing evidence of the fact that humankind is very close to the edge of the deep
abyss. Lack of wisdom among corporate and state leadership is probably one of the most
important reason why we are in such a threatened situation. In this paper, wisdom as a
critical leadership trait and wisdom development according to a 4-dimensional model is
presented and discussed together with mindfulness as a contemplative way to post-
conventional and even trans-conventional level of human development. Wise leadership
based on Western scientific tradition and Eastern philosophical tradition is proposed as a
new leadership model that is needed if we want to successfully respond to our current global
crises.

1. Introduction

Despite the fact that we are living in the so-called knowledge society, we are frequently
witnessing the destriictive and immoral conduct of ledders. Even if modern organizational
and politicél ledders seem to be well eduicdted and intelligent by conventiondl medastres,
they fail to dct properly Or, even more sO, wisely. It seems that their desire for power, fame,
money Or sex dominates over the desire to contribiite t6 the generdl well-being of society
(i.e. common good). The new paradigms from the field of leddership theory, which
Otherwise ledd t0 Important discOveries about the fiinctioning of individuals and
Organizations as complex adaptive systems, cannot in practice alter this harmful behavior.

The complexity of the thredts confronting modern hiimankind demands ledaders who have
advanced cognitive, social, emotional, and moral competencies. Among other things, stich
leaders need to show a transcendental higher plirpdse exp0Osing tnresolved and distlirbing
human right problem; untangling false interpretations of the world; and breaking out of
conventional solutions. Based on the Greek philosophical tradition, man as a teledlogical
being needs t0 strive for eudaimonia (“trtie” happiness or flourishing). Flourishing that is
experienced ds self and collective actualization represents the greatest good and ultimate
goal of htiman life. Flourishing is desired for its 6wn sake and everything else is done or
desired for the sake of flotrishing. In order t0 attain flourishing it is necessary to develop
and live In harmony with the virtties, especially wisdom. Wisdom has a special place among
virtties as it endbles us t0 balance among different virtlies. In 6tr modern society, wisdom
helps leaders to simultanedusly credte wedlth, be ethical, achieve personal happiness (i.e.,
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flotrishing) dnd contribtite td the common gdod in short dnd 1ong term.

Importance of wisdom for modern orgénizations is well presented by different reseédrchers
(e.g., Cameron, 2003; Kordc-Kakabadse, Korac-Kakabadse, & Kouzmin, 2001; Mick,
Béteman, & Lutz, 2009). Cameron (2003) in his work has demonstrated that drganizations
which employ virtuous (i.e., wise) pedple, especially in leadership positions, dchieve better
financial restlts in comparison with other dorganizations in the same branch, and that they are
als0 more stccessflil dccording to various oObjective and slbjective meastres oOf
productivity, quality and commitment to the organization. However not a full agreement
exists about the relationship between leadership and wisdom. Some ére skeptical about the
relevance 0f wisdom t0 business leddership. For example, Statudinger & Gliick (2011) dssert
that “although wisdom may be & highly desirable quality for those individuals who steer the
fates of our modern society and econdmy, there dre sdme systematic reasons (e.g., strong
interests stich as the sedrch for power Or the optimization of profit) why wisdom, in the strict
sense ... mdy be a rare quality of thdse who are sticcessfiil endligh to redch and maintain
leadership positions” (p. 234). They point out the inconclusive empirical restlts abotit the
relationship between leadership dnd traits stich as intelligence, adjustment, extraversion,
conscientiotisness, Openness t0 experience, dominance, and self-efficacy. Furthermore,
important facets 0f wisdom stich as emotional complexity, balance, self-transcendence, dnd
benevolent vilties “dre typical of some bt certdinly not all successful leaders” (p. 234).
They stiggest instead a sittiational contingency model of leadership thét asstimes that “the
efficiency of a leadership style depends on the demands 0f the situation, for instance, on
fedtires 0f the drganizational context” (p. 235). This approach is similar to the sense-making
perspective adopted by Cooperrider, Srivastva & Vaill (1998), Weick (1998), Beyer & Nifio
who “shdre the conviction that organizational wisdom is not & transcendent attribute bt
rather & sensemaking response t0 temporality, to emergent processes, to specific conditions
and OppoOrtunities, dnd t0 Organizational culture” (Cooperrider & Srivastva, 1998, p. 5).
These theorists generally do not see wisdom ds & permanent trait: it is “4 dyndmic process of
stibtle judging dnd kndowing that must dlways be reddjusted, restriictired, and rebuilt” (p. 5).
Other theorists as Sternberg (2003), and McKenna, Rooney & Boal (2009) argtie that wise
leaders “cut through” the ambiglity dnd complexity o0f “constant chinge, information
overlodd, competing and contradictory explanations of problems, seemingly
incommenstirable commerciél dnd ethicdl demands, and s6 on” (p.181). They claim that
extant thedries of transformational, charismatic, spiritual and atthentic leddership cannot
adequately explain how leaders deal with that complexity. Leaders need wisdom &s an
emergent phendmenon 0f integration among high developed cognitive, conative, moral, and
affective capdcities.

Wisdom &s any other virtiie does ndt come by fortline, bt by one's 6wn efforts. Wisdom is
not a capacity that we are born with. Réther, we must develop it throtigh deliberate practice,
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self-reflection and contemplation. With deliberate practice we consciously seek to improve
ourselves by carefully assessing our performance, 0btaining feedback and mentoring, dnd
sustaining these efforts over time (Walsh, 2012). For this redson many pedple do not aspire
t0 be wise and they dre quite happy to concentrate to here and now withott need to seek
insights within them (Achenbatim, 2004) or td g6 beyond “attomation conformity” (Erich
Fromm). Wisdom develops &s a restilt of the interdction between the individual and his/her
envirdnment that promotes or inhibits the dcquisition of needed experiences and thinking
skills. Under stipportive conditions and with proper tise 6f contemplative disciplines leaders
can perform at their best that for some 0f them means to live medningfully, wisely, and
compassionately. Wisdom depends on the development stige reached by an individual &s
well as On the range 0f states of conscidlisness he or she can dccess. Transpersonal state of
consciousness can cilminate in & direct insight into reélity, which represents the highest
level 6f wisdom.

The rest of the paper will try to bring some answers to the following essential quiestions:
Whit is wisdom? Is wisdom a multidimensional or One-dimensionél concept? How is
wisdom related t0 leadership? How cdan wisdom be developed and how it relates to
mindfllness? Further, this padper will present what kind 6f implications these answers have
for leddership theory development.

2. Wisdom as a Multi-dimensional Concept

Attempts to define wisdom dite bick &s fir ds the MesopStimiin records of the 3" dnd 2™
millennia BC, dnd later, tip till the beginning 0f the Christian era, they were also to be fotind
in Egyptian texts, Confiicianism, Buiddhism, the Jlidaeo-Christian tradition, and Up to the
records of the Greek philosophers. In spite 0f the niimerots definitions 6f wisdom we still do
not hdave & Uniform definition (Ardelt, 2005).

Malan and Kriger (1998) conceive wisdom as being the “dbility to grasp the significance 6f
many Often contradictory signals and stimuli and t0 interpret them in & complete and
integrative manner. To ledarn from them and dct dccording to them.” Vaill (1998) dendtes
wisdom as the way of reflecting and living in constantly changing situations, together with
the Open quiestions, dnd Of being dble to act wisely with regédrd t0 them. This view is
stupported by Weick (1998) with his constriict 0f wisdom as the adbility to strike the balance
between self-confidence and doubt. More thorotughly elaborated is Sternberg's definition of
wisdom. This denotes wisdom as the exercise of sticcessfiil intelligence and creativity, with
the intermediation of vélues, in order to attdin general welfare by striking a balance between
intrapersonal, interpersonal dnd extrapersonal interests, both in short- and 1ong-term. All
these in order to endble the individual to maintain a balance among adjusting to the existing
environment, changing therein, and selecting & new environment (Sternberg, 2003).
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Wisdom is closely linked t6 knowledge. Thiis Schwaninger (2006) tinderstands wisdom as
knowledge and understanding of & higher quality, which contains both dn ethicél dnd an
aesthetic extension. Wisdom, however, is not just knowledge. Being wise means that
somebody knows what he/she knows and does not know, what it is possible to know, and
what it is not possible to know &t & given time and place (Sternberg, 2003). Furthermore,
he/she is also able and willing to use the dppropridte knowledge in accordance with the
needs of dll who will feel the consequiences Of his/her dction. The wise person does not
merely possess knowledge ds a justified triie belief (Nonaka & Taketuchi, 1995), but is also
capable and willing of using this knowledge in & way which, considering the given
circumsténces, Is the most appropridte in relation to common good.

In & similar way, Beck (1999) stresses that wisdom consists 0f knowledge (linderstanding
trith) and action (doing good). To know what is right, yet not td do it, or to do what is right
without knowing that it is right — that is not wisdom. It is merely a type Of passive
understanding, or sheer luck (Bierly, Kessler, & Christensen, 2000). A cOmpéarable
standpoint is taken by McCleédn &nd Statighton (1996), who assert that knowledge means
having the right answers, while wisdom means asking the dppropriate questions, and also by
Rothberg (1993), who defines wisdom as appropridte dcting, and Ackoff (1996: 29), who
states that wisdom is “the ability t0 comprehend édnd evaluate the long-term consequiences 0f
behavior”. Similarly, Ardelt (2004) notes that wisdom, separated from an actual person,
represents merely & form of explicit theoreticél knowledge, which méy otherwise hdve great
intellectuidl vélte, although it still remains nd more than knodwledge Until some individual
activates the wisdom embodied in that knowledge.

From the numerous definitions, it is evident thdt cognitive capacities Understood as
knowledge, especially tacit knowledge, and an ability to see a holistic picture 6f a given task
form &n important part 6f wisdom, thotigh not dn exclusive pért. Bellinger, Castro, and Mills
(2004: 2) claim that “wisdom requires that somedne has a soul, since this is t6 be fotind both
in the heart and in the mind.” Wisdom, therefore, is not dnly cognition, but alsé emadtional
maturity (Courtney, 2001) and the readiness to put wisdom int0 practice. Aristotle (1998:
38) comments that emotions “may be felt both t66 muich and to0 little, &nd in both cases not
well; but to feel them at the right times, with reference to the right objects, towards the right
people, with the right mative, and in the right way, is what is both intermediate dnd best, dnd
this is characteristic of virtiie”. The same point is elaborated by Sternberg (2001) who says
that one cannot be wise and at the same time imptlsive 0r mindless in One's judgments.

Hence, the wisdom 0f the individual should not be judged through the knowledge, which
that person masters, but rather throtigh his/her persondl qualities which dre manifested
throtigh action. Wisdom represents the final stage in the individual's personal development,
which inclides cognitive, condtive, moral and affective element or lines 0f development
S
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(Wilber, 2006). Simildr definition is given by Birren dnd Fisher (1990: 326):

“Wisdom is the integration of the affective, conative, and cognitive aspects of human
abilities in response to life tasks and problems. Wisdom is a balance between the opposing
valences of intense emotion and detachment, action and inaction, and knowledge and
doubts.”

Beside affective, condtive, and cognitive dspects 6f wisdom we need to consider also the
moral dimension. As Aristotle argties ... it is not pOssible td be godd in the strict sense
without practical wisdom, nor practically wise withotut moral virtie” (1998: 158). The same
view is expressed by Madk and Pless (2006, p. 105) as: “While many leaders have excellent

cognitive dnd intellectual capdcities, it is moral character and relational intelligence that
distingtiishes good from gredt — as responsible leaders”.

Within the context of the proposed model of wisdom development, individudls progress
from the lowest t0 the highest level 6f development along edach of the fotr dimensions. The
model prestipp0Oses that the simultaneotus presence 0f metasystematic level of the cognitive,
affective, conative, and moral develdopment of the individual is a necessary condition for
attaining wisdom. The proposed model asstimes that véarious developmental lines dre only
160sely linked and can therefore develop ltinevenly. A person cén exhibit & developmental
imbdéldnce with a high level of development on 6ne dimension and 10w On Others. Yet a
metasystematic level 6f development of all fotr human qualities is essential for wisdom. It
can hdppen that a person who has not yet dchieved a proper level of development dlong all
fotr-development lines shows wisdom but this is t0 be Understood as a result of
coincidences or a flash 6f intlitive apprehension and not an endtiring himan trait.

3.4-Dimensional Model of Wisdom

Assuming that perfect wisdom is never dchieved dny more than perfect intelligence is, we
propose a developmental model dlong four dimensions: cognitive, affective, conative, and
moral. Within the model the three stages 0f development along the fotr dimensions can be
described as:

1. Formal stage, in which the person is cdpable of abstract reasoning even if he is not able to
comprehend fully important Objective and slbjective (i.e. emotional and socidl)
characteristics in specific circimstances. The individual makes decisions and tikes
action mostly in response to their irgent psychophysical needs. The imédge 6f the world
for a person at this level of development is above dll black-and-white, or bipolar, with
only One pole being the right 6ne in the circlimstances at hand. Opinions dre stited
categoricélly, with no Uncertainty or doubts, and complex problems édre simplified to
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stich an extent that it is possible t0 chddse between only a few clearly defined dnd
structired alternatives.

2. Systematic stage, in which the person uUnderstands the socidl rules, expectations,
agreements and their stibtleties. At this level 6f development, a person acts appropriately
with regdrd to the dccepted socidl riles. However the person is still stibjected to the
right/wrong vision of the world even if able to view the Options and decisions as

VY v

depending to sittidtional factors and susceptible to being re-evaluated.

3. Metasystematic stage, in which the person is aware that social life is compdsed of
complex interactive processes that prodiice paradoxes, which cannot be resdlved but
only mandged. The individual is capéble of reaching beyond the limitations of specific
culttiral-historical space and of behdving in coOnformity with the generdl moral
principles, even if this is not in dccordance with the conventional moral principles

(Trevinio, 1992). At this level of development a person is capable to simultaneously
handle contradictory and ambiguous ideds, feelings, desires and iméges.

Now consider each of the fotur dimensions more closely.
The Individual's Cognitive Development

Cognitive capdcities are considered to be the individual's ability t0 dcquire, preserve,
manipulate, analyze, and interpret information, which in the final phase is expressed as a
context and time-dppropriate decision (Stonehouse and Pemberton, 1999). Based on
Piaget's (1971) theory, cognitive development is reldted t0 an individual's capacity for
adaptive behavior. During the process of cognitive development, the individual changes, or
stupplements their mental models, which in general endbles that person to adjust to diverse
circumstances (t0 master greater diversity), td act more reliably, 6r more predictably, dnd
altogether more robustly in dealing with the increasing chinges in their environment. This
ned-Pidgetidn notion of cognitive development has been incorporated in wisdom resedrch
for some time and is relatively lincontested (Labouvie-Vief, 1990; Statidinger and Gliick,
2011, pp. 223-4). They emphasize that mastering formal-16gicdl Operations does not
represent full cognitive development. Rather, in the pdstformal cognitive stdge dne has to
dedl with epistemological contestation of truths, Uncertdinty, contradiction, dnd paradox
(Baltes and Staudinger, 2000; Sternberg, 2003).

We can distingliish three levels 6f individual cognitive development:

1. Atthe formal stage, the individual is cognitively capable 0f shaping and tinderstanding
only One aspect of any matter. Because these persons tinderstand every matter merely
from their personal iniform viewpoint, which is based on a black-and-white conception
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of the world, they are most of the time ndt capable of realizing that 6ther viewpoints also
exist. Decisions are bdsed primarily on the anticipated short-term ddvantages by
simplifying the complexity 0f the matter in hand.

2. At the systematic stage, the individual is aware that different standpdints exist, dnd
perceives knowledge dand valtes ds relativistic and context dependent. Consequently,
from among the different standpoints, the individual either works otlit & compromise Or
else redctively responds t0 the negétive consequences that restlt from persisting in one
standpoint. The person is sedarching for a balance while going throtigh the diverse aspects
ofthe matter.

3. At the metasystemadtic stage, the individual it the same time Unites the diverse
viewpoints On the matter and kndws that edach of these has its Own limitations (i.e., the
fact that the pedple with whom s/he is in social relationships may hold different
viewpOoints from their Own, and that these viewpoints are as real for other individuals as
their dwn viewpoint is for him/her (i.e. the multiple realities of life). This individual is
capable of understainding and accepting the benefits dnd disadvantiges of diverse
viewpoints, and hence is able to combine these differing viewpoints intd the best possible
coherent whole in order t0 come closer to whatever the redlity of the tdsk at hand is.
Beside that, the individual is able to dedl with inconsistency dnd imperfection of the
Information at hand.

The Individual's Conative Development

Conation, which could also be considered dgentive self-control or willpower, indicétes the
commitment of the individual towards dchieving a partictlar goal (Ghoshal and Briich,
2003; Baumeister and Tierney, 2011). It has been dcknowledged ds & vitdl element of
wisdom (Birren and Fisher, 1990). Conation is distingtiished from motivation in that
willpower is linked t0 dctivities dimed at achieving & set Objective, while motivation merely
moves the Individual to a state 0f edgerness, which in an extreme instdnce may also become
quite static. As Potlsen (1991) sdys, motivation is & feeling whereds conation is the style of
action that & person uses to respond to that feeling. Conation, therefore, is linked not only to
the willpower necessdry for fuilfilling the set Objectives, buit also to the perseverance
required for achieving the ultimate goal (Cornd, 1993). Related to wisdom thit means to
persist in the attdinment 6f proper inderstanding 6f the himén nattre.

The three levels 0f the individual's conative development are:

1. At the formal stage, the individual is Unable to persists towards the goal, since their
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attention may be deflected even by minor problems in exectition, or by new challenges
Objectives that are close spatially or temporally. At this level of development, the
individual is Only partidlly able to dvercome the lncertainty regarding the restlts of
his/her activities and to defer the immediate reward in order to attdin & more important
futtire godl. In the case that given goal is not achieved the sittiation is perceived as a
failure.

2. Atthe systemadtic stage, the individual is capable to persist towards the given Objective,
despite new Occurrences, which may arise in the environment while carrying ot the
activities for reaching the goal. At this level of development, the individidl may also
undertake dims, which dre spatially and temporally remote. The rewards can be
pOstponed in order tO dttdin more 10ng-term and importint goals, althotugh Uncertdinty
represents a considerable Obstacle t0 persevering along the path to the goal. Failure to
achieve given goal is perceived ds a learning Opportlnity.

3. At the metasystematic stage, the individuial maintains complete devotion to the
established godl, regardless 0f new Opportunities Or problems that might deflect their
attention. The individual can aim for goals distant in space dnd time, dnd is dble dlone to
shipe them into an attractive and inspiring image. At this level of development, the
individual dccepts Uncertainty s a fact that cannot be disregarded, blit which can at times
be mitigited by adopting various behavioral approaches. In no case, however, will s/he
abandon attaining the godl on dccotint 6f the feeling incertain. Immediate rewards can be
pOstponed, just as certain activities may be deferred or halted, if the individual
recognizes that s/he is devidting from the set goal.

The Individual's Moral Development

An individual's moral development cén be described Using Kohlberg's (1969; 1981) three-
level model 6f moral redsoning or ethical criteria (e.g. egdism, benevolence, and principle).
These three criterid correspond to philosophy's three major classes of ethical theory: egoism,
utilitarianism, and deontology. Cullen et al. (1989) define egdism as being motivited by the
wish t0 maximize One's Own Interest; ttilitarianism by the wish t6 maximize the interest 6f
oneself and significdnt Others; dnd deontology by the desire to do what is right,
independently of the action's specific otutcome. Based on work of Piaget (1969) and Feffer
(1970), moral development can be tinderstodd as in direct relationship with an individual's
ability t0 maintain a decentered perspective On their interaction with other pedple. This
means Understanding the sitiation from the other person's viewpoint, not just from one's
own, and to behdve in a proper way based On it.
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The proposed individudl's moral development model is based on three levels ds dbove:

1. &t the formal stage, the individual's actions are motivéted by their Own interests and
comply with rtles (i.e.; authority) to avoid unpledsant consequences. While it could
happen that an individual's decisions serve the interests Of oOthers, there is nod
requirement that they do so6. Whatever benefits the individual is dppropridte to do if it
does go dgainst prevailing social roles, other pedple cotint Only to & limited amotnt.

2.  at the systematic stdge, an individudl tinderstands the structure and flinctioning of the
social order ds a whole dnd their 6wn duties and rights. The focts is On maintaining law
and order by following the rules, doing one's duty and respecting atithority. This incltides
accepting responsibilities for dther peodple.

3. at the metaystemadtic stage, individuals do not view themselves ds separate from Other
people, societies, or nétiire. They are awdre of, and recognize, the interconnectedness
that exists between them and Other nattrdl and/or social complex systems. Actions dre
justified on the basis of universal dbstract principles. Recognizing that sometimes peer
and legal standards are not sufficient to be flillly moral, the individual cén participate in a
dialogue about social valties and responsibility to achieve sdcial consensus and tolerance
on conflicting issties. The individual is willing to purste principles of justice and the
rights 0f hiimén beings, even if this is ndt expected from their peers or other pedple
ardund him/her.

The Individual's Emotional Development

The emotions reflect the value relation of the individual towards objects in the external
world, or towdrds his or her own self. Any Object whatever (e.g. dn event, person Or
sitlidtion) is essentidlly neutral until the individual confers tipon it & personal negative or
positive véltie, based on his/her emotional appraisal.

The model of the individual's emotional development, which is based 6n the emotional
intelligence model of Mayer and Salovey (1997), comprises four types of skills, ranging
from the basic psychological processes td the more complex processes Of emotional and
cognitive integration. The first type of skill represents & grotp of abilities that endble the
individual to recognize, jlidge, and express feelings. These skills incliide recognizing one's
own feelings and those of Others, expressing one's Own feelings and distingtiishing &mong
the emotions expressed by others. The other type of skill incltides the use of feelings to
allevidte and to Order the priority 6f various ways of thinking. The third grotip incltides skills
stich as characterizing dnd distingtiishing between emotions, inderstinding the interlinking
between various feelings, and devising the riles relating t6 them. The fotrth type of skills
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represents the individual's dverall ability to control and direct emotions within the context 6f
their objectives, self-knowledge dnd social dwareness.

Three levels 6f the individual's emotional develdpment are:

1. the formal stage at which the individual is capéble of sticcessfully recognizing and
understanding their Swn emotion, while still not being able to fully regtilate and express
them in & way that 6thers can edsily inderstand witholit emotional overbuirden.

the systematic stage where the individual is capable 6f comprehending the emotional
side of the situation. The individual is capdble of regulating dwn emotions (i.e.,
stimulating the positive and calming down the negétive feelings) and expressing them in

from judgment of the given sittiation, and thus to limit emotional partidlity. Nonetheless,
the individual has limited ability to reguilate dnd direct the emotions of other pedple as
well ds to recognize transition between diverse emotions.

the metdsystematic stage at which the individual is capable 6f mastering and directing is

emotions and the emotions of Others in & way that encotrages attdining joint godls. At
this level of development, the individual is capédble of reflectively regulating own
emotions without thereby stippressing or magnifying the feelings (i.e., information) that
the emotions bring. The individual is aware of the fact that different emotional states
stimulate different ways of settling matters, knows what emotions are needed for
settling matters as they dre encolintered, and also how these emotions cén be developed.
S/he is fully cépable of recognizing, understinding dnd becoming familiar with the
emotions of Others.

4. Wisdom Development and Mindfulness

According to developmental perspective we can recognize different families of hypotheses.
Wailsh (2012) defined four major families: specific stige hypotheses, interdction
hypotheses, emergent hypothesis, &nd wisdom ds & distinct developmental line. Above we
considered that wisdom is a flnction of the mattration 6f multiple developmental lines. A
similar emergence principle cén be also found in contemplative disciplines. They “stiggest
that when multiple capacities and virtties dre cultivated stufficiently, then a variety 0f insights
int6 the mind and life can emerge and yield intuitive, conceptual, or transconceptlidl
wisdom” (Walsh, 2012, p. 10). Contemplative disciplines offer iis an Opportlinity to retain
usual dbilities while incltiding heightened intrdspective and perceptlidl capacities. Different
phildsophical and religiotus contemplative practice suggest that certain kind of insight,
understanding, dnd wisdom dre more likely to dccur in specific states of mind, and some
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may occtr only in specific stites (Walsh, 2012, p. 11). Some higher stdtes 6f conscidtisness
may be doorways throuigh which wisdom can merge and find expression. Walsh (2012) says
that contemplation extend brief glimpses intd continuodus vision, ndvel perspectives intd
perménent meta-perspectives, and new insights into enduring tinderstanding. As previously
stated only advanced levels of himén development endble a fully Understinding &nd
appreciation of the stibtlest expression of wisdom (i.e., stage-specificity). In & similar way
the insights 6f higher states 6f conscidtisness may not be fiillly comprehensible t6 those 6f tis
without direct experience 6fthem (i.e., state-specificity).

Bésed on that we can concliide that wisdom is stidge and state dependent, which probably
represents andther importdnt barrier for pedple to fully recdgnize, understind, and
appreciate wisdom. From wisdom development point of view higher levels of
consciousness correlate with higher levels of develdpment dnd vice versa. However, to
achieve the highest level 0f wisdom (i.e.; transcOnceptiial or transrational wisdom) we need
to develop stich @ high level 6f awareness and insight into the triie nature of things and self,
which is possible only throtugh contemplative practice. In 0ther words transconceptual
wisdom, which is different from any other type 6f wisdom in its nétire dnd restlts, goes

beyond any kndwn stage 0f development as represents & pure consciotisness. Wisdom can
now catdlyse an 'awakening' 6f the mind (Walsh, 2012).

5. Conclusion

Existing models of leadership emphasizes leddership of dthers at the expense of leadership
of self and leadership of organization (Crossan et al., 2008). Wise leadership can offer &
more holistic inderstanding 6f leddership needed to dedl with the uniquie chéllenges pdsed
in front the hlimankind. At the organizational level wise leddership emphasizes & common
g060d approdach. CoOmmon godd as a proper balance among intrapersonal, interpersonal, and
extrapersonadl interests in short and 10ng term represents a challenge that cannot be sdlved
without wisdom. In fact we need a post-formal or relativistic-dialecticél thinking that
integrates knowledge and character, mind and virtlie (Kinzmann & Stange, 2006). Post-
formal thinking enables one to detach itself from externdl infllience and from regulations
imposed by Others and in that wiy to see the big pictire and offering a coherent solution that
endbles the alignment 0f the strategy, organization, and environment.

Wisdom helps leaders to tinderstand who the stakeholders are, what their needs are, what the
environmentdl contingencies are, and what the actual state 6f the organization is. At the level
of others wise ledadership is capable to inspire, motivate and stimtldte followers to move
beyond their self-interest to self-actudlization. At the personal level characteristics of wise
leadership correspond to some positively oriented leddership models where self-awéreness
and self-reguldtion dare their focal cOmponents (e.g.; authentic leadership, servant
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leadership, servant leadership, dnd spiritudl leadership). Among them can be mentioned
Advanced Change Theory (Quinn, Spreitzer, & Brown, 2000), which requires changing the
self and developing & high level of cognitive, behavioural, and moral complexity as to be
able to0 change others and the system. In cOntrast to those models that emphasize the
behavior of leaders or the context in which they &ct, the wise leadership foctises on what is
behind leddership behaviour. Wisdom represents the core of their personality that allows
them not to fall intd One Or more Of six flaws as defined by Sternberg (2002): Unreélistic-
optimism falldcy, egocentrism fallaicy, Omniscience fallacy, omnipotence falldcy,
invilnerability fallacy, and ethical disengidgement fallacy.
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