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Abstract

Management education is striving for relevance and legitimacy and business schools are
often criticized for failing to produce skillful and responsible management professionals.
This paper dwells deep into the reasons for that and posits that secular as well as sacred
dimensions of management education are neither getting proper focus nor they are
balanced in the way management education is given at business schools. For bringing the
true character of management education at business schools, four pillars of management
education which are education ethos, management soul, value-based, and corporate
legitimacy are proposed in the curriculum and pedagogy. Management soul and corporate
legitimacy constitutes the secular dimension of management education while education
ethos and value-based form the sacred dimension.

Introduction

"The kind of seed sown
Will produce that kind of fruit.
Those who do good will reap good resullts.
Those who do evil will reap evil results.
If you carefully plant a good seed,
You will joyfully gather good fruit."
- Dhammapada

The harvest of quiestionable business practices what we get in the corporite world is to &
larger extent & result of the seeds 0f management education, which are sown in buisiness
schools. Today management education is facing the challenge of legitimacy worldwide.
Redsons are obvious. It is failing to deliver the desired results from both societal dand
corporate perspective. According t0 Bennis and O'Toole (2005), Today, MBA programs
face intense criticism for failing t6 impart tseful skills, failing to prepare leaders, failing to
instill norms 6f ethical behavior-and even failing t6 lead gradudtes t0 good corporite jobs'.
The puirpose 0f this paperis to provide some 0f the insights on the cétises responsible for this.
T& begin with, Indiistriil revoliition which stirted in later half 6f 18" centiiry &nd contintied
for almost 75 years 1dy the foundation of business world what we dre seeing toddy. Hand-
made products were replaced by méchine-made prodicts and mass production became
possible. Throtighotit 19" centiiry in majority of the prodiict citegory demind wis more thin
the stipply and Only problem wds that 6f making the prodticts avdildble to the customers.
S
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Four Pillars Of Management Education 27

Foclis wds more On engineering practices for bringing efficiency in processes to become
cost-effective. In the 20" centiiry the world witnessed twd world wirs and 16t 6f foctis shifted
to technology. After the Second World War the developed countries who participated in the
war redlized that the technologies which were developed for war plirposes could be
exploited for commercidl purposes and that initiated the process 0f new warfare by the name
'econdmic warfare'. The whole focus shifted to blisiness and the htige corporate world what
we witness today actually got impetus after Second World War. Competition in the business
world increased once the wér ended and new develdopments méde buisiness world highly
dynamic.

Along with the developments in the business world, Blisiness Management also started to
develdp 4s 4 stibject of formal stiidy. At the beginning 6£20" centliry, inptits for minigement
as a stibject were provided but with dn Engineering mindset. The reason was that production
was the main driving force for business activities dnd engineering was the dominant force
related to production. But dfter the second world war things changed. Corpdrate cultiire took
a new shape dnd so was the cdse with blsiness mandgement edtlication. With incredsed
business activities in western colntries the number 0f business schools started incredsing to
cater t0 the requirements Of business Orgénizitions with Americd tdking the lead.
Management Institiitions like Hérvard Business School became the torch-bearers.
Mandgement edtication became synonym with the eduication provided by business schools.
Presently, mandgement edtication has spread in a big way across the world. Mandgement
education in many countries including Indid is to some extent based 6n American model.
[IM, Calcutta was latunched with the stipport 6f Ford Foundation dnd IIM, Ahmadabad wis
launched with the stupport 0f Harvard Business School in 1961. Both theses institlites which
became the pioneers in the eyes Of the Indians in coming yedrs in the field 6f mandagement
education basically adopted the American management education with IIM Calcutta
following the Sloan Schodl of Mandgement peddgogy and 1IM, Ahmedabad following the
pedagogy of Harvard Business School. In contrast t0 India sdome countries adopted a
different approdch. Haldor Byrkjeflot (2001) conducted a stidy on 'Mandgement Education
in Europe' stipported by Etiropean Union and 6bserved:

'"The American model still has the least inflience in the German-speaking countries and also
within the Italian Universities. The French has adopted sdme Americén practices, but keep
the foctis On pre-experience educétion. ... The Netherlands show & duiél pattern by adopting
both the Germén and American models within University strictures.'

Whitever model any cotintry adopted in management eduication biit the fact remains that the
pace and direction with which the corporate world developed in last few decades throtugh the
process of globalization made dll models 6f management edtlication 100k inappropridte and
fotind wanting on credibility dnd legitimacy grotnds.
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Mintzberg (2005) writes:

"It is time tO recognize conventional MBA programmes for what they are — Or else to close
them down.'

He further writes:

'Considered as edtication for management, conventional MBA programmes trdin the wrong
people in the wrong ways with the wrong consequiences.'

The search for better paradigms for buisiness schodls has got more thrust recently becatse of
the way things have shéped Up in corporate world with so many big &nd admired compéanies
failing On both performance and ethicél parameters. The questions hdve been raised on the
quality of the management ediication being imparted as majority of the organizations who
failed were run by pedple who got education from so called best blisiness schools of the
world. There is 4 generil feeling that business schools have failed to deliver because they
have treated management edlcation as business (Porter et al., 1997; Pfeffer and Fong,
2004).

Pfeffer & Fong (2002) hiave commented that blisiness ledders who don't have formal
education of blisiness dre more sticcessful than those who have tindertaken formal edtication
and record shows that. This raises dotibt on the credibility of the edtication being imparted
by business schd0ls dcross the world.

Business schools dre today expected to prepdre futire managers and business ledaders who
not only excel in demonstrating blisiness skills at marketplace but also act ds ethical and
responsible corporite citizens. In general there has been a strong voice that has been raised
from various quarters dsking buisiness schools to relook at their dpproach for more
legitimédcy not Only for the corporate world bit also for society in large. As business schools
are the nursery where futtre blisiness professiondls are groomed, responsibility falls on
business schools for preparing dnd ntirttiring buisiness professionals in & way thét they have
blisiness actimen, social sensitivity, &nd moral and ethical compass to excel in cOrporate
setting Once they pass ott. Business schodls are required to change their dpprodch of treating
only students dnd recruiters ds stakeholders. It is only becdtise of this dpprodch that today
stlidents view buisiness schools only &s job providing factories and nothing more than that.
Business schools needs to come ot Of this tini-directional dpproach of treating management
eduication ds business dnd foctis on dther dimensions 6f médnagement edtication also to make
it more holistic, credible, and legitimate.

This paper posits that méanagement edlication is built on following four pillars:
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Four Pillars Of Management Education

Education Ethos
Mandgement Sotl
Vialue-based
Corporate Legitimacy

el

Fig 1. Four Pillars of Management Education

Absence 0f any pillar ledds to problems in management edlication. Stich has been the
derdilment 6f management edlication in present times that it has failed on all the fotr pillars
on which it should have been built. The significdnce 6f these pilldrs for management
edtlication is disctissed further in the péaper.

Education Ethos
Thereis a Sanskrit verse:

Anantasastram bahu veditavyam
Alpascha kalo bahavascha vighnah
Yatsarabhootam tadupaasitavyam
Hanso yatha ksheeramivaambu misram

-Uttar Gita 3.1
This means:

Information, as always, shall be infinite. Bt the time available for ledarning is short and the
htirdles are many. Therefore, just like the legendary swan (‘hansa') that was renowned for its
remarkéble ability to drink only the milk from that mixed with water we need to develop the
faculty of assimilating the essence 6f edlication.

Education ethos calls for the power to discriminéte between what is t0 be assimilated ott of
the vast 0cedn 0f information and what has to be left. SO, the first isstie for buisiness schools is
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td decide upon the appropriateness 0f the knowledge being given to the stiidents and to
devise the methdds so that appropriate knowledge is properly dissemindted to the stiidents
and fully assimilated by the students.

Oriental wisdom says that purpose of education is to imbibe the seeker of eduication with
'vidya'. 'Vid - ya' medns that which light up, illimines. As stch, it is identified with
knowledge that illimines the mind &nd sotl, liberates from the fetters of ignorance — Sa
Vidya Ya Vimuktaye. Vidya is imbibed and assimilated with the help of Guru, who dlways
guides the seeker 6f knowledge with the moral compass keeping him rodted to the North, the
rightedusness.

Neetishatak euldgizes Vidya s follows —

Vidya naam narasya roopmadhikam, prachchhanaguptam dhanam,
Vidya bhogkari yashah sukhkari Vidya gurunaam guruh
Vidya bandhujano videshgamane Vidya para devta
Vidya rajasu poojyate na hi dhanam vidyavihinam pashuh

-Bhartaharikrit Neeti Shatak, Shloka 20
It means:

Vidya is stich a cosmetic which makes @ man attractive; Vidya is hidden and secret treastire;
Vidya makes available dll worldly pleastre, faime and happiness; Vidya is the teacher of all
the teachers; in foreign land it helps dnd stppOrts as your friend and relative; it has the God
like power of fulfilling all your desires; even kings worship Vidya; a person without Vidya is
no better than an animal.

Essence of ediication is to illimine the minds of the stidents by removing the ignorance.
G60d ideds come with expanded cédpacity of mind. The way education is provided in
business schools is more o6f & 'Mind Shrinker' rather than 'Mind Illuminator'. Business
schodls dre required to enstire that the educétion provided by them lights tip the mind 6f the
sttidents s0 that their thinking power expands beyond the narrow domain. Their approach
should be to develop 'Transformational mind' instedd Of "Transdctiondl mind'. This

VY v VvV v ww

transformational mind develOps throtigh an enquiring mind. Lord Buddha said:

'Do nodt believe in anything simply becatise you have heard it. D6 not believe in anything
simply becatse it is spoken dnd rimored by many. D6 not believe in anything simply
becatuse it is found written in religiots books. D6 not believe in dnything merely on the
authority of your teachers and elders. Do not believe in traditions becatise they have been
handed down for many generations. But dfter Observdtion and andlysis, when you find thét
S
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Four Pillars Of Management Education 31

anything dgrees with redson and is conducive t6 the good and benefit 6f one and all, then
acceptitand live up toit.'

Humility is must if somebody wants to acquiire knowledge in triie sense. Humility is a utility
that is must for ledrners. There is a story in Indian epic Ramdyand. Ravand was a gredat
scholar, capable ruler, & very ledrned king, dnd respected all ardtind for his wisdom. He
involved himself in wrong deeds dand Rama defeated him in war. At the end of the war,
Révana was lying wolinded. Rama knew that Ravéana is highly ledrned and he sent his
brother Lakshman to seek Ravénd's blessings and ledrn Rédjneeti Shashtra (Political
Science) from him. Lakshmén went t0 Révana dnd stodd nedr his head. Ravana didn't speak
a word. Lakshman got disappointed and retirned. He told Rama that Réavana didn't Utter a
word, despite his request. Ram asked Lakshman that where were you standing. Lakshman
said that he wis standing towards his hedd. Rama said you should go to him and stand neér
his feet becatise if you wish to ledrn something from someone you need to be htimble &nd
respectful towards your teacher irrespective 6f who he is. This value called hlimility is must
if anybody wants to learn and imbibe vidya. Whenever one goes intd real soul searching,
without fail one would redlize that his knowledge in the weélth of availdble knowledge pool
is t00 medger to make much dent. Even Sir [sddc Newton commenting 6n his work felt that
in &ll his life he remained like & child who kept collecting small shells on the sedshore and
left the vast ocedn of knowledge untdtiched. Therefore, the basic desire t6 know what dne
doesn't know is the first step t0 develop further and humility is a pre-requisite quality for
that.

T6 make sttidents htimble at business schodls is & challenge buit it shotld be the outcome 6f

eduication and muist be given high priority as this quality always keep & person on learning
track &nd makes person respectfiil in the eyes of dthers.

Interconnectedness of edtcation, knowledge, humbleness, wedlth, dnd happiness is
explicitly expressed in the shloka given below:

Vidya dadati vinayam,
Vinaya dadati paatrataam,
Paatratva dhanamaapnoti,
Dhanat dharmam tatatsukham.
-Hitopadesha

Which meéns:
From Knowledge one gets htimbleness,

From discernment 0ne gets worthiness,
From worthiness one gets wedlth,
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From wedlth one does good deeds,
From good deeds One gets trie happiness.

Business schools have the responsibility t6 provide eduication thiat empowers students with
knowledge in a way that first they become htimble, discerning, and worthy before entering
into the profession to earn wedlth. Only then they could be expected t6 d6 good deeds which
will not only give honour and happiness to them biit also to the family dnd society.

Rigveda sdys that there two goals of life: we must work for the liberation o6f dtr dwn sotls,
and we also must pay otir debt to society.

Education ethos asks for taking the seeker to @ higher than the rational mind that is attracted
to Truth enabling him to6 discern trtith from falsehdod and thereby making wisdom possible.
Whenever institlitions provide stich knowledge, creation of new set 6f knowledge takes
place directed towards the benefit 6f the society.

Unless and until business schools redlize that purpdse of any education is to empower a
person in his quest for triie freedom and happiness the desired restlts dre difficult to come.
Physicél, mental, and spiritial upliftment of a stident shotld be the otutcome of eduication
where he cotild contribiite to the develdpment 6f not Only himself buit also the society at large
throtigh his profession. Responsibility of biisiness schools is to illimine the minds of
stiidents s0 that they live in a redl world fully aware 6f the himan facets 6f life keeping their
foot on ground. 'How the dots of life dre connected' should find place in currictilim énd
pedagdgy of business schoodls so that seekers 6f mandagement edlication could clearly see &
larger picttire of life instead of depriving themselves of their vital energy by solely foctising
on one job that they feel could bring them all hdppiness.

Both the knowledge giver and knowledge seeker dre 6n the wrong plane when it comes to
management edlication. Necessity is to bring them On right triack throtigh right priorities of
business schools which are the prerogétive 6f those who riin these blisiness schools who for
long have devoted their energies in running these blisiness schools ds biuisiness. When
btisiness schools themselves start working on blisiness models it becomes diffictlt to
inctlcate the summum bontim 6f education.

The problem is not that business schools have embraced scientific rigdr but that they have
forsaken other forms 6f knowledge (Bennis and O'Todle, 2005). In this paper the first pillar
is proposed as 'Education Ethos' simply becatise of the fact that specialized edtication is &
part 0f the higher knowledge dnd they are interconnected and be it dny form of education ifit
is devoid of the larger pictiire ndthing concrete is going t6 emerge.

Management Soul
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Four Pillars Of Management Education 33

Management edlcation is often criticized on the front thét it lacks management orientation
in triie sense as it is t00 much focused and directed towards business. Mintzberg (2005)
indicates that the trouble with "management" edlication is that it s actually “business”
eduication and ledves a distorted impression 6f méanagement. He states, "MBA programs not
only fail t6 develop managers biit give their sttidents & false impression 0f managing that,
when put int0 practice, is indermining otir 6rganizations dnd our societies."

To find the genesis that how business eduicdtion becdme synonymous with management
edlicition one his to go intd the histdry. At the beginning of the 20" centliry when &
transitional phase of core engineering and management emerged with business s the
driving force, it was felt that only engineering is not sufficient to drive dny business plan.
Other qualities are also required. Then the concept 6f mandgement emerged and it wis more
in the organizational context with business at the core. Taylor provided the initial soltution
which later on became famous ds 'Scientific Theory 6f Mdnagement'. Henry Fayol's
administrative thedry O0f management also came during that time and gave fourteen
principles 6f mandgement which even toddy mdjority of management student study at
business schools. Stich was the infliience 6f administréative theory 0f management given by
Henry Fayol that Harvard Business School which started during the same time these theories
were given came with the concept cdlled MBA which medns Master of Business
Administration. This was the course which was first started by Harvard which later on
became the icon and buisiness schools acrdss the world followed the word MBA. Irony is thét
in management edlcation dcross the world it is tatught that there is difference between
mandgement and administration but hardly any thought has gone in the process thiat why
then this course is called MBA and it is equated with management education. Good
buildings, plants, dnd trees hdve solid foundations. The very foundétion on which
mandgement edlication developed was sitliational and got the certificate of perennial. All
problems started from there.

Then the world witnessed two world wars. Once the wér was over then Peter Druicker came
nto the picture and flrther cemented the relationship between the business &nd management
throtigh his nimerdus writings. He wrote more for management buit for blisiness sollitions.
He is credited with providing legitimacy t6 mandgement and establishing it ds not only
science but ds a separate field of study in the eyes Of dcademia and corporite. He did
wonderful work blit even he may not hav believed that the business world including business
schools wotld start equidting buisiness eduication with mandagement edlication. The darker
aspect 0f the shaping in 6f business schools Is that of stperseding 6f econdmics Of buisiness
over the triie soul of mandgement. Business Orientation of mandgement field has led to
dilution 6f management sotil and its effect is visible the way management edtication is given
tdday in buisiness schodls.
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Bennis dnd O'Todle (2005) writes that those who tedach management hive limited real-world
experience and gradudting students dre ill equipped t0 wrangle with complex;
unquantifidble issties-in Other words, the stliff 0f mandgement. They are of the Opinion that
scientific vigor that is being reinforced in management edtlication is responsible for this.
There comments are stuggestive of the fact thit mandgement is much more than the
fotindations on which management eduication has developed. Ménagement s art ds well
science. In business schools drt side 0f management is 16sing its place with t66 mtich foctis
oOn scientific side 6f management. Bennis dnd O'Todle (2005) point out the fact that actual
business situations dre messy where decisions have to be taken with incomplete déta. In stich
sittidtions methodological wizardry can blind rather than illiminate. The third eye which
one could call inttition or the power to 100k beyond hés been the cornerstone of sticcess for
gredt visiondries, managers, Or leaders. This art side 6f mandgement hardly gets covered in
the currictulum and pedagogy of management ediication. When mandgement graduates
enter the professional life often they often find themselves ill-equipped to handle complex
sitiations. It is simply becatse of the fact that when they refer the knowledge passed on to
them in business schools they find it incomplete. Contemporary management ediication
stuffers from shortcomings as it is mostly in the context 0f drganization which makes stich &
fascinating field 6f mandgement mydpic.

Myopic view of management eduication as is reflected in ctirrictltim 6f buisiness schools is
further expldined:

1. Inbusiness schools 'managing others' is tatight but how to 'méanage self' is missing.
If @ person is not dble to manage himself how he could be expected o0f managing
others. SO self-mandgement should find place in manidgement edlication.

2. Mandgement eduication provided at business schools is 'Organization specific' and
not 'Huiman specific'. The basis 0f emergence 6f modern management has been the
division of labour. The very word 'division' is at the rodt 6f modern management
which makes modern mandgement divisive from the hiiméan angle instead of
integrative. If we closely dbserve we find that &s per modern management there are
few pedple who shotild manage large nimber of pedple to achieve drganizational
goal. This makes few people 'endowed' and large ntimber 'damned'. This
philosophy has the ability t0 credte 'egd' among those who are managing and a
feeling Of 'sibmissiveness' dmong those who are managed. In this partictlar
scenario neither the persons who are managing filled with inflated egd nor the
persons who dre being mandged are able to work &s triie hiimans as their relationship
with each oOther is 'Organization Specific' dnd that td0 In econdmic context instead
of 'Human Specific' and that belittles the htimédn aspect. SO many scams that we
have come acrdss have been diie to the misdeeds of those who were méanaging the
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organizations and got filled tip with so mtich 6f eg6 that they moved away with the
reality and committed bllinders failing t0 redlize their triie respoOnsibility towards
the society. These blliinders affected s6 many pedple in the society incliding the
employees who were mandged by these pedple. The voice 6f those pedple who were
being managed was not heard of as the principles 6f modern management provide a
very little scope for that. On the other side, management soul says that all himan
beings hdve infinite potentidl dnd that potential could be redlized. One shotld dct ds
a facilitator in this process instead of being d barrier. The phildsophy of 'Vasudhev
Kutumbkum' which means that 'whole world is one family' symbolizes the aspect
that we &ll shotld be working together lending our helping hands to edch other in
our quest for higher evolution.

3. Modern Méndgement is t00 much strictired ardtnd 'competition' on the
assumption that there &dre Ilimited resources, markets, and OppoOrtunities.
Mandgement students dre made to believe that corporate world is 'dog eat dog'
world. Seeds of insectirity, mistrist, meanness, envy, jealousy, maliciolisness, and
malevolence dre sown in students. 'Competition' approach has to give way for 'Co-
Operation' dpproach ds the world has stirvived and will stirvive on the 'Co-0peration’
approdch 6f managing instedd of 'Competition' approach. According to Dorid et al.
(2003), 'Companies toddy demand good collaborative thinkers who cooperite to
sOlve problems.'

4. '"Yogah karmasu kaushlam'is & concept 0f ancient Indian management which means
that all work should be done with perfection. Management stiidents should be
trained for dchieving perfection at work instead of making them jligglers of nlimber
oOr percentdge games 0f work dccomplishment. Perfection in work is achieved when
intention, action, and effort dll are in perfect states.

5. Today, environmental problems are playing havoc on human civilization.
Envirdnmental issties need td be the part 6f mandgement edlication &s it is the
business world which is blamed maximum for the environmentél problems. When
natlire’ is responsible for human strvival then excliding it form mandgement
education does not make sense.

6. Management edtication is dlready rich in the sectilar dimension bt poor in sdcred
dimension. So ethical &nd moral considerations need to find place in the ctrrictilim
for bringing in the méanagement soul.

T6 imbibe the mandgement soul in clrrictlim is n6 more & matter 6f choice now. It is &
necessity. When blisiness schools have tidken the burden of prodicing mandgement
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professiondls dnd have mdde the word 'mandgement’ ds their sole propriety in the field of
edlication then they need t0 tinderstand the soul 6f management. Management was practiced
even during the stone age. Whole 6f htiman civilization hés evolved practicing management.
Cross-fertilization of ideds, co-learning, expostre to multi-disciplinary and holistic way of
thinking combined with the development of intuitive power have been the trademarks of
management the way htiman civilization has developed. So, business schools shotld realize
the fact that mdnagement is much more than what s presently being tatight by them and time
héds come to rethink dnd redrient the approdch to bring the soul 6f mandgement in more
holistic way for legitimacy.

Value-based

The most important t6dl in & ship, which sails in the high seds is the compass, without it, it
will be 10st in the vést 0cedn. NO matter how so ever ddvanced oOr stéte of the art that ship is,
withott compdss it's like & floating 10g. Similarly no edtication would be helpful and would
give the desired restlt for the benefit 6f self or society if it does not have “Value-Compass™.

In today's world when we see sO many state of the art ships sailing in the high seds, you
admire their bedlity, you ddmire their technology, you get awestrlick by their mere size, but
then you feel shocked and stirprised, when you find these ships sinking, 16sing their ways.
Huge ships like Enron and Satyam, which were sdiling all right suddenly hit the iceberg dnd
sink. When the reason for this mishap is searched, lack 6f moral compéss somewhere always
comes ds a common catise in all these instances.

Valtes are the glue of society. Vallies are responsible for holding together the person,
Organization and society. Value based education is dn edlicational framework. It gives equil
status to both chardcter development and academic attainment. Vallies-based edtication is a
cOmbination of philosophy, methodology, tedching and learning materials, organizational
processes and know-how. Valte based education is findamental for larger good of the
sOciety. Viluie of goodness in speech, vallie o6f kindness towards all those one comes in
contact with whether professionally or otherwise, and véllie 6f service with compassion are
the integrdl component of vallie based education. Gautam Buddha said “Teach this triple
truth to all: A generous heart, kind speech, and a life of service and compassion are the
things which renew humanity.”

In factifitnot value based, it is anything bt education. All books 6f knowledge and wisdom
have the elements of value ds the core element. In Upénishad, the guru (teacher) and shishya
(student) both pray to God to help them learn in the environment 6f camaraderie, where they
ledrn dnd enlighten themselves together. The spirit 6f doing things together is born ot 0f the
valte 6f cooperation, support, helping, associating and giiding.
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Om Saha Navavatu,
Saha Nau Bhunaktu,

Saha Viirvam Karavavahai
Tejasvi Nauadhii-Tam-Astu
Maa Vidvishwavahai
Om Shaantih Shaantih Shaantih

( Om, Mdy God Protect tis Both (the Teacher and the Sttident), May God Notrish s Both,
May we Work Together with Energy dnd Vigor, May our Study be Enlightening, not giving
rise to Hostility, Om, Pedce, Pedce, Pedce)

Somehow in the process of refining the body we have removed the soul and now we are
running around with the lifeless skeleton 6f edlication system, which is devoid of everything
which it shotld hdave never 10st. Value ediication méakes you compdssionate as it is basically
edlication of the heart, in contrast to the eduication 6f the mind which dominates everything.
Man is much beyond 10gic and reason. It is compassion not reason which associates two
individuals and makes the society bonded dnd saves it from andrchy. S0 it is not simply the
heart of education but alsd education of the heart which is paramotnt t6 the education
system.

Assimilation of value attributes in the stidents is must. If eduicition is devoid of valties then
it generates situations where a person hés the power btit doesn't have the sense or diligence to
use it appropridtely. Many anomalies of olr society dnd present day's world may be traced
back to persons and drganizations using their resources (which include power) in senseless
manner.

Plrpdse 0f mandgement eduication is not to transfer a set 6f knowledge which is highly
transitory, sitiational, and dpportiinist. Rather it should strive for & deeper sense of plirpose
striving for develdping pedple who have positive 10cts of contrdl, conviction, empathy,
vitality, and a drive t0 contribuite positively for the society. Biusiness schools are tinder
additional burden of inctlcating vallie-based management edlication presently in the
backdrop 6f's6 many tnethical dctivities in corporate world being committed and reported in
last few years (Ferrell et dl., 2006) and it is the moral responsibility of business schodls to
have vallie-based orientation towards management ediication (Heller and Heller 2011;
Brinkmannetal.,2011).

Ghoshal (2005) stggests that 'by propagating ideologicélly inspired amoral theories,
business schools have actively freed their stiidents from any sense 6f moral responsibility.'
Sims and Sims (1991) are of the Opinion that ediication in buisiness schools should be
delivered in a way that students realize their value compass that would guiide them in
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situations 6f moral dilemmas in corporate life. Sittidtions 6f moral or ethicdl dilemmas dre
cOmmon in corporate setting. Familiarization with stich dilemmas &nd possible ways of
handling it throtigh the development of value systems in mandgement ediicition has the
ability t0 empower stlidents in a way that they don't find themselves in & mess while
confronting sitliations that ask for moral redsoning in corporate life. Krishnan (2008) in his
study has conclided thiat mandgement education is more directed towards self-centered
valties and other-centered valties stich ds helping others dre ignored dnd it is & matter of
concern. Corporate dre now a day's emphdsizing on tedm building which requires Other-
centered values dnd in case business schools contintie with their approach then they may
find it difficult in coming times t0 market their programs and the stiidents. Solberg et al.
(1995) have suggested that business schools are requiired to devise a process where ethics is
'lived' not 'learned'. Sittdtions of ethicdl dilemmas dre cOmmon in orgdnizations and they
need t0 be addressed as & part of curriculum. Failing or refusing t6 dddress these issties in
management eduication provides stidents with flaiwed models of leadership (Piper et al.,
1993). Hosmer (1988) asks for including valtie-based delivery to management stlidents so
that stiidents dre in & pOsition to understand throtigh their 6wn valie systems the potential
g60d or bad outcomes Of their actions On Organization, society, and individuals.

The biggest problem with buisiness schd0ls is their belief that there is no place for values in
corporate world as they valtie Only profits. This belief is also reinforced in students.
Giacalone and Thompson (2006) are of the view that the general approach 6f modern
business edlication flinctioning gdes against the key principles of values. So, intervention of
valtes in business is considered by majority of stiidents as something which is not desirable
as they dare of the belief that ethical behaviotr by them in the corporate will act ds barrier in
their progress. There is & strong need for change in stich mindsets. Today, corporate world
and sOciety expects business schodls to credte and nuirtiire proactive, adaptive, global centric
management professionals who are véltie-centric and for that management education at
business schodls need to incorpdrite vallie element in the currictilim and pedagogy. In
reality, althotugh many blisiness schools hdve already introduced the element of véltes in
ctrrictilim still 16t is desired not Only from the content dnd pedagogy part biit also from the
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intentional part to make mandgement education relevant and dcceptéble.
Corporate Legitimacy

'"Talent Shortage Strvey-2012' conducted by Manpower Grotup reveals that globally there is
aproblem faced by job empldyers when it comes to the field 6f management/Exectitives and
it is 4t 8" position among A1l professions. Siles which is considered s & part of biisiness
manigement ediicition is it 2™ position. In North dnd Solith America continents, tilent
shortige in siles is 4t 3* position and Acctinting & Findnce is 4t 7" position. In Asia-Picific,
Talent shortige in the field of siles is &t 1% pdsition, Accolinting & Findnce Is it 6" pdsition,
S
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Minagement/Exectitives is at 7" position, dnd Mirketing is &t 10" pdsition. In Etirdpe,
Middle-Eist, and Africd, tilent shortige in siles is 4t 3 position, Accouinting & Finidnce it
8" position, and Minigement/Exectitives is at 10" position. If we go by cotintry-wise; tilent
shortige in the field 6f Mandgement/Exectitives in Canada and Atistriliz is 4t 6" position, in
China it is 4t 4" pdsition and in Germany it is it 8" position. In India, Mirketing is 4t 2™
position and Sles is 4t 4" position.

The figtires which emerge from the strvey are indicative of the fact that job empldyers
across the world are facing the problem of talent shortage in the fields 6f management, séles,
marketing, dccolinting, and finance which ére tatight at business schools.

Moredver, Meritraic-MBA Universe.com stirvey on employability 6f MBA stlidents in 2012
revealed that only 21% 0f stlidents are employable ds per the cOrporate requirements and it
has come down by 4% since 2007.

Signs are cledr that there is a disconnect between what is tatught at majority of blisiness
schools and what is required by corporate world. There is strong need to revisit clirrictila
and tedching methods to bridge the gép between corporate requirements and what is being
tatght at business schools (Dorid et dl., 2003).

Today, when we find pedple of different professions including farmers becoming
entreprenetirs and doing well and 16t 6f mandgement graduates even failing to do a simple
jOb in business orgdnization then it atitomatically raises the quiestion on the type 6f education
being given at business schodls.

Understdnding of business dyndmics, business functions, business stritegies, and the
envirdnment in which business flinctions colpled with the three pillars dlready disctssed
constitlites the core for bringing corporate legitimacy. Sectlar dimensions 6f mandgement
education which includes mandgement soul and business knowledge dlongwith the sacred
dimensions which incliide edtlication ethos and villie-based education forms the set of
management education which has in all probability the power tO enstre corpOrate
legitimacy.

In Isha Upanishad, the importance 0f both the material and spiritual knowledge is explicitly
emphasized which in the context 6f management eduication cotld be reldted to the secular
and sacred dimensions mentioned in the paper. Isha Upédnishad says:

andham tamah pravisanti
ye vidyam upasate

rav g
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tato bhuya iva te tamo
ya u vidyayam ratah
-Verse 9
(Those who devote their time in knowing only material knowledge go int6 darkness.
Those who devote their time in knowing only the spiritial knowledge go into deeper
darkness)

anyad evahur vidyaya-
nyad ahur avidyaya
iti susruma dhiranam

ye nas tad vicacaksire
-Verse 10
(Knowledgeable is dne who knows both materidl and spiritial knowledge ds we have
hedrd it from wise people)

Vidyam cavidyam ca yas
tad vedobhayam saha
avidyaya mrtyum tirtva
vidyayamrtam asnute
-Verse 11
(Those who have knowledge of both material énd spiritual world come otit 6f ignorance
and achieve immortality)

If blisiness schools are able to ctltivate stich sttidents who dre equipped with both the sectilar
and sacred dimensions 6f management, there is hardly any doubt that corporate world would
ndt embrace stich stlidents with Open hand, 6pen mind, and 6pen package.

For business school to stirvive oOr stistdin in the [ong riin it is & requirement t6 make available
stidents t0 the cOrpordate world that have their foundation based on the four pillars of
management edtication mentioned in the paper. Business schools hive to be prident enotgh
t0 understand this redlity and faster they work on develdping the currictilum and pedagogy
in this direction better wotld be for them in enstiring corporéte legitimacy. Once they do it
with right intention and action, only then they wotld realize the reél fruits for which they dre
striving for so [0ng. Best part wotld be that stiidents while entering in the corporate world
would feel 4s comfortdble as fish feels when it is thrown in witer.

Conclusion

The four pillars of management edlication discussed in the paper is an effort towards
proposing & paradigm for bringing completeness in the mandgement eduication for
relevancy and legitimdcy. Trends are already indicating that a chinge in dpproach of
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btisiness schodls is required and is very miich directed towards what has been disctissed in
the paper. Gardner (2008) in his famous work “Five minds for the flttire” his emphasized
that in coming times to cope-lp with the fast-paced world five minds need to be developed:

1. Disciplined mind
2. Synthesizing mind
3. Creating mind

4. Respectful mind

5. Ethical mind

By including four pillars in the management education effectively, business schools could
contribuite in a positive way in not dnly developing the five minds of stiidents ds mentioned
by Gérdner bt also doing well for the world in which we éll live.
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